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A B S T R A C T

Tourism education is frequently challenged with lower quality student intake, disjointed engagement, and
poorer academic performance leading to uncertain career aspirations. Low aspirations tend to predominate
among tourism students, with many having little interest in the industry as a long-term career option. This, in
turn, affects employer perceptions and graduate employability. We use capability and uncertainty theory in this
qualitative study to understand the aspirations, employment perceptions, barriers, and expectations of graduate
students of a tourism programme at a post-92 British university. We find marked differences in aspirations and in
clarity and appreciation of opportunities within the sample and suggest suitable recommendations that can lead
to greater engagement with the tourism industry and long-term employability.

1. Introduction

A focus on aspirations and effort has never been stronger than in the
current global economic climate. Governments and educational in-
stitutions are trying to raise school children's aspirations from the very
basics to broaden their horizons and encourage them to strive for better
jobs. This effort is supported by a drive to increase opportunities
through training schemes, apprenticeships, job creation, increased
childcare provisions, and so on (Spohrer, 2011). A sense of fairness and
equal opportunities underlie this, with institutions, including the OECD,
arguing for schools to give all pupils a chance to succeed and to tackle
the stubborn, talent-constricting link between circumstances and career
ambitions. The future, according to economies and industries, lies in
societies with a skilled workforce with high aspirations. This paper
undertakes multi-level analyses to understand the development of as-
pirations of undergraduate tourism students through the lenses of un-
certainty and capacity, to identify the need and role of intervention,
and to provide useful recommendations.

Tourism education suffers from poorer academic intakes often
combined with low levels of aspiration and performance, leading to low
long-term engagement with careers in the industry. Although tourism is
a strong academic subject in some institutions, overall it suffers from a
long tail of relatively poor performance (Airey, Tribe, Benckendorff, &
Xiao, 2014) and perceived lack of intrinsic motivation (Stansbie &
Nash, 2016). This is due, in part, to an increase in the fragmentation of
student engagement (Lugosi & Jameson, 2017) and lower entry levels
than other subjects such as economics and business studies, attracting

many students who take the course for lack of choice, alongside high
performing school leavers who are interested in tourism is a career
choice. In the United Kingdom, the undergraduate entry requirements
are measured in UCAS points on a national level; a study conducted in
2012 showed that students required an average of 258.8 UCAS points
for tourism, while the average points for medicine were 516.8, for
mathematics 402.9, for economics 372.2, and for business studies
312.6; similar discrepancies in entry requirements have been recorded
across Europe and Australia (Airey et al., 2014). In Australia, although
the Australian Tertiary Admissions Rank (ATAR) identifies tourism re-
quirements to be closer to business management and social sciences,
Airey et al., 2014 contend that the figures are distorted due to the se-
lective nature that compares 15 universities that offer tourism pro-
grammes, excluding most prestigious universities which do not offer
tourism programmes and have the highest entry scores. Issues of lower
quality of intake to tourism programmes were also found in Norway
(Xiang, 2017) and China (Airey et al., 2014). Data collected in a se-
parate study from 75 international tourism management students over
three years of study (Ciolanel, 2017) reveal that students choosing a
tourism degree consider a wide range of programmes, including nur-
sing, criminology, and languages. Furthermore, the choice to study
tourism has been linked to an interest in travel, personal circumstances,
and convenience, with little attention to subject relevance. The chal-
lenges carry on throughout the course of the programmes, with many
students displaying low levels of classroom engagement and high
dropout rates (Domene, Socholotiuk, & Woitowicz, 2011; Wang & Peck,
2013). In addition, students whose achievement are satisfactory are
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more prone to become affectively disengaged, withdrawn, or passively
compliant and at risk of under-achievement and low aspirations (Smith
et al., 2001; Tribe, 2006), leading to poor image for future student
recruits (Richardson, 2009; Stone, Padron, Wray, LaLopa, & Olson,
2017). Despite the perceived disconnect among students between the
study programmes and the employability prospects upon graduation,
tourism programmes continue to focus on the development of critical
perspectives on the nature of curriculum content with little focus on
wider stakeholder needs (Daniel, Costa, Pita, & Costa, 2017; Kim &
Jeong, 2018).

In terms of graduate students working in the tourism industry,
studies have shown that the average level of education is low (Prize,
1994; Stansbie & Nash, 2016) and that employees with a tourism
education constitute a small proportion of the overall number of em-
ployees in the catering, accommodation, and travel industries (Hjalager
& Andersen, 2001), with research arguing that many tourism employers
do not require a tourism degree (Airey, Tribe, Benckendorff, & Xiao,
2015; Evans, 1993). A combination of poor image (Richardson, 2009;
Riley, Ladkin, & Szivas, 2002) poor pay and working conditions as well
as absence of motivation (Doherty, Guerrier, Jamieson, Lashley, &
Lockwood, 2001; Jenkins, 2001) brings additional challenges in re-
cruiting the right candidates to tourism programmes (Mei, 2017). More
recently, employment in the tourism industry has been based on qua-
lifications (Baum, 2015; Baum et al., 2016), though studies indicate
that jobs in tourism are not the first career choice among young grad-
uates (Getz, 1994). Instead, tourism is regarded as a temporary solu-
tion, even by those with dedicated professional training. In terms of job
opportunities, graduates have a far wider perspective than accounted
for in curriculum designs (Purcell & Quinn, 1996) but offer little added
value, as they compete with low-skilled, ordinary workers for tradi-
tional tourism jobs (Baum, 2018). Furthermore, around half the tourism
and hospitality students never fulfil their potential nor enter the
tourism industry, with many going on to low paid employment (Costa,
Breda, Malek, & Durao, 2013; Hobsons, 2012; Walmsley, 2009) even
though their training was geared towards a tourism career (Hjalager &
Andersen, 2001; Purcell & Quinn, 1996). Limited research, particularly
recently, has examined whether such low engagement could be in-
dicative of a mismatch in uncertainty or capability in career choice.

The role of aspirations as part of the individual construct becomes a
key influence in deciding and defining the shape of career choice and is
largely considered a product of individual agency and contextual fac-
tors (Sibson, 2011, as discussed in; Barron & Knight, 2017). The factors
come together to shape and nurture perceived achievable and or de-
sirable aspirations that are particular to individuals while tied together
by common themes. Research into hospitality and tourism career as-
pirations frequently examines the role of nature of the job, skills,
human capital development, and context, in addition to focussing on
the causes and consequences from a vocational perspective (Ross,
1992). There is recognition that opportunities available to individuals
do not always get converted into actions for a host of reasons, including
self-efficacy, human capital, choices available at the particular time,
personal and professional circumstances, individual skills and profi-
ciency, perceived worth, perceived barriers, agency, and influences of
peers and others (Cabrera, Weerts, & Zulick, 2005; Scandone, 2018).
However, the roles of uncertainty and capacity to aspire have received
insufficient focus, particularly in tourism education (Ross, 1994;
Sibson, 2011).

2. Literature review

2.1. The concept of aspirations

The concept of aspirations by default evokes elements of ambition
and dreams—the sense of a better tomorrow driving today. Conradie
and Robeyns (2013) identify aspirations as the idea of a person's dream
or how he or she could have a “good life” with the resources of health,

material benefits, creativity, and agency available (Scandone, 2018).
Hart (2016) highlights the complex nature of the term and argues that it
is not unidimensional and could be based within the realms of ration-
ality, emotion, pragmatism, or idealism. Appadurai (2004) contends
that aspirations deal with both material needs and non-material hopes
and dreams as well as with the values and norms that shape them. For
students, aspirations are intangible objectives regarding their future
educational or employment plans, values, and beliefs about their to-
morrow.

Hart (2004, 2012) further conceptualises the nature of aspirations
as dynamic, related to other aspirations held by an individual or by
others relevant to the individual. An individual can hold multiple as-
pirations that have differing levels of significance and priority over
time. Ray's (2002) aspiration window confirms this multi-dimensional
aspect of aspirations and its dynamic nature within changing contexts.
This is particularly important for educators as they attempt to under-
stand and influence particular aspects of aspirations at a particular
point in time. Simply targeting career aspirations in isolation, as many
educators do, and providing specific prescriptions without appreciating
the underlying interplay of various aspirational dimensions and dy-
namics will lead to frustration and disappointment.

2.2. Career aspirations

Gottfredson (2002) observes that career aspirations are as likely to
be based on mature evaluations as on wishful views of the future.
Creed, Wong, and Hood (2009) distinguish between idealised and
realistic aspirations, which Thozhur, Riley, and Szivas (2007) mirror in
their definition of the “better job,” one that is free of perceived barriers
and limitations. It is important to note that realistic aspirations and
idealised ambitions are both equally relevant to understanding the
formation of career choices and the subsequent strategies to achieve
them. Rojewski (2005, p. 132) defines career aspirations as “expressed
career related goals or choice” that provide important motivational
momentum for career-related behaviours and future educational and
career success. The “expressed” aspect is significant to understanding
some of the challenges in identifying and measuring aspirations, as
individuals might not always profess their personal desires and goals to
outsiders. In Hart’s (2012) study, one in four individuals reported
having aspirations they had never shared with anyone else, and one-
third admitted that they were sometimes afraid to tell other people
about their aspirations. Elucidating information thus requires multiple
measures and approaches that account for both stated ambitions and
unstated hopes. Although research has seldom investigated the aspira-
tions of tourism students or recognised the need for vocational litera-
ture to be expanded across subject matters other than sciences (Fouad &
Guillen, 2006), the tourism industry has received increased attention
over the years. Findings show that exposure to the industry leads hos-
pitality students to become considerably less interested in selecting
hospitality as their first career choice (Johns & McKechnie, 1995) and,
in turn, aspire to more prestigious positions (Getz, 1994); they perceive
tourism jobs as having low social status, low pay, and insufficient
benefits (Kusluvan & Kusluvan, 2000) and as stressful, with long
working hours and limited progression (Newburry, Belkin, & Ansari,
2008).

2.3. Theories defining aspirations

Based on Bandura's (1986) general social cognitive theory, social
cognitive career theory attempts to explain the process by which in-
dividuals create, develop, achieve, and sustain career goals. The focus
here is on both educational and career development, and the theory
explores the process by which individuals develop interests, make
choices, and achieve performance in education and work (Lent, Brown,
& Hackett, 1994). The theory posits that self-efficacy beliefs, outcome
expectations, social support, and perceived barriers, as well as socio-
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demographic factors, come together in the planning and revising of
career development goals. Of particular interest are the environmental
context and barriers that have the potential to promote or restrict
certain choices. The role of the environment in the form of a facilitator
or controller is also crucial in self-determination theory (SDT), which
arises from cognitive evaluation theory (Deci & Ryan, 1985; Niemiec &
Ryan, 2009). The role of the facilitator as needs supportive is con-
sidered invaluable to achieve best results, with non-supportive control
leading to frustration and disengagement (Skinner, Kindermann, &
Furrer, 2009). The instrumental role of the external facilitator, be it an
academic or employer, is fundamental to nurturing students' career
aspirations, while recognising the conditions that can lead students to
motivational frustration and disengagement.

Recognising the role of compromise in the development of occu-
pational aspirations, the theory of circumscription postulates the de-
velopmental process by which youngsters progressively eliminate fur-
ther considerations of whole sections of the occupational world
incompatible with their developing self-concept that is socially un-
acceptable or unachievable for people “like them.” Although this re-
sonates with SDT's aspect of competence, it recognises and validates the
external environment as an inherent factor rather than an influence of
the development of aspirations. The psychological self is viewed as
significantly influenced by the social self (Conradie & Robeyns, 2013;
Gottfredson & Lapan, 1997). Certain variables are considered key in-
fluences, including gender, interests, social class, and perceived abil-
ities. Individuals develop awareness of these key influences through
childhood and adolescence and of how occupations fit within these
constructs (Bynner, 2001; Domene, Socholotiuk. & Woitowicz, 2011).
This leads to the construction of socially suitable alternatives appro-
priate from an employment perspective (Hardie, 2015) that are then
juxtaposed with the self's perceived capability, interest, prestige, and
willingness to take on a particular occupation. Over time, expected and
actual barriers along with revised capability and skills perceptions lead
to circumscription of employment aspirations.

2.4. Uncertainty in career aspirations

The concept of uncertainty is important in the development and
sustenance of aspirations, in that it has a direct impact on the pro-
gressive circumscription and narrowing over time of the various options
individuals deem as suitable. This quite often is associated with limited
awareness of opportunities, experience, financial resources, knowledge,
and networks (Gutman & Schoon, 2012; Sharif, 1991; Vondracek, 1998;
Vondracek, Lerner, & Schulenberg, 1986). Although there is a lack of
research on tourism students, anecdotal evidence confirms the ex-
istence of uncertainty with regard to career choices across cohorts and
programmes in tourism education (Fouad & Guillen, 2006; Johns &
McKechnie, 1995). Thus, under the circumstances it can be argued that
uncertainty is as influenced by bounded rationality as it is by circum-
stances and, as such, unintentionally leads to compromise. Despite
uncertainty's central role in developing the society of tomorrow, in-
formation about young people who express it in their educational and
career aspirations is scant.

2.5. The capability approach

Going beyond the dynamics of choice and circumstances, Hart
(2016) recognises the role of capability to aspire as being an inherent
part of the decision-making and compromising process. Simply under-
standing expressed aspirations is not sufficient to grasp an individual's
capacity to appreciate the perceived barriers and constraints influen-
cing the decisions. Human beings in their quest to fit in with society and
expectations tend to mould themselves in a manner that fits with ex-
pected societal norms. Herein lies the core issue with regard to the lack
of aspirations and the underlying uncertainties conundrum. A way
forward to gain a better sense of aspirations and to find ways to support

it would be to use the lenses of “uncertainty” and “capability,” with a
clear grasp of the underlying context and circumstances. The obvious
question then is, to what extent is the lack of various resources influ-
enced by individual differences and circumstances? Appadurai's (2004)
work on aspirations, particularly his view that the poor must be taught
to aspire, is an interesting approach, in that it recognises the ex-
ceptionally different circumstances of the poor and the economically
marginalised and introduces this idea of intervention. This concept of
lack of choices and the disadvantaged circumstances of the working
poor is very much mirrored in tourism employment and education,
whose participants would greatly benefit from any such interventions
and support.

3. Method

The study aims to capture the views of a small group of students to
glean insight into their perceptions and expectations of barriers, op-
portunities, and support that lead to the development and achievement
of their career aspirations. Qualitative research is apposite when ex-
ploring new relationships and when researchers want to inductively
generate data (Newton, Cabot, Wilson, & Galagher, 2011) to discern
participants' decision-making processes. This research method enables
researchers to go beyond behaviour and explore the whys and hows
with regard to a phenomenon. As such, it provides specific details about
a cohort that allows for the development of targeted support and gui-
dance. Research was conducted during the course of a weeklong field
trip taken by the researchers and one group of second-year students
(n= 39). Students were informed about the nature and purpose of the
study, and 23 students who were willing to participate were inter-
viewed. The field trip involved long journeys and free time after daily
activities that allowed for one-to-one interviews, in a relaxed and lei-
surely atmosphere.

3.1. Study design

The particular group was chosen mainly for reasons of convenience,
as the researchers were members of the party going on the trip. In
addition, as second-year students, they had a relative amount of time
and experience with their programme and logically a greater awareness
of employability opportunities through internship and placement ex-
periences. They were also relevant as a group, as the findings would
allow for support and intervention to be developed to assist them with
their aspirations as they moved into their final year. Participants were
interviewed using structured one-to-one interviews over the course of
the week. The interview was guided by the research objectives and was
developed from existing research.

Of the 39 students who went on the field trip, 23 were interviewed
for the purpose of this research. The interviews took place towards the
end of the second term, as some of the students were beginning to plan
for summer internships and placements. All the participants had some
level of work experience, and the majority held part-time jobs
throughout their studies. Those who had experience working in the
industry held entry-level jobs in, for example, restaurants, hotels, and
airlines, as discussed further in the findings section.

3.2. Research instrument

Career aspirations are measured using a range of options, including
a single-item question on aspiration and also well-tested scales. The
theoretical underpinning is a combination of social cognitive career
theory, circumscription and compromise, and SDT. A qualitative in-
terview approach was considered the most suited to understand the
complexities of the cohorts' career ambitions. Information on work
experience and the current job was elucidated to gain a sense of the
circumstances. This was supported by information on reasons for
studying tourism at the current university, to better appreciate the
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wider aspirations and experiences of the participants. The subjective
issue of perceived individual opportunities needs an individualist ap-
proach. Howell, Frese, and Sollie (1984) contend that any measures of
perceived opportunities must be anchored with the concept of in-
dividual “opportunity,” rooted in the preferences of participants' con-
cept of relevant job opportunities. As Thozhur et al. (2007) observe, the
notion of a “better job” will allow for delineation of horizons and in-
direct operationalisation of perceived opportunities. A single open-
ended question, devised by Looft (1971) and used widely in the lit-
erature (e.g., Watson, Quatman, & Edler, 2002), which asks: “If you
were completely free to choose any job you like, what job would you
MOST LIKE to have?” was included. This ideal job served as an anchor
to appreciate opportunity and barrier perceptions. The Career Devel-
opment Inventory (Creed & Patton, 2004; Lokan, 1984) was modified
and adapted as two open-ended questions about career planning and
support sources in achieving aspirations. A modified Perceived Barriers
Scale (Howell, Frese, & Sollie, 1977), which asks students to identify
perceived barriers to achieving their dream job, provided further in-
sight into the development of aspirations.

Inductive thematic analysis as proposed by Braun and Clarke (2006)
was used to analyse the data. Initially, the two researchers transcribed
the interviews verbatim, to be read independently and reflected on.
Both authors then analysed the transcripts individually in a systematic
manner to explore common themes. Multiple coding was carried out
separately on the interview transcripts by the researchers, who then
met to discuss and refine the generated codes and agree on a common
framework. The coded data were then discussed and refined into 10
candidate themes. The themes were further refined into five main
themes with some having relevant sub-themes (please see Table 1). The
final stage involved the selection of compelling, relevant extracts. Al-
though thematic analyses aim for a systematic approach, flexibility in
the process was adapted, with an emphasis on capturing what was
important to the overall research agenda, rather than a simplistic
quantifiable analysis (Braun & Clarke, 2006). The ultimate goal here
was to both appreciate the prevalent themes and identify those that
provided profound insights into student aspirations. The five main
themes were “motivation to study tourism,” “expectations from the
tourism programme,” “career ambitions immediately after graduation,”
“dream job,” and “perceived support and barriers.” Some of themes had
relevant sub-themes (see Table 1).

3.2.1. Motivation to study tourism
In the early part of the interviews, students were asked a series of

questions about their motivations to study tourism. The students re-
ported having a variety of reasons for choosing the programme of study,
some of which related to the programme fitting their career plan and

others to wanting to learn about tourism or to study in London. Passion
for travel and meeting people was by far the key motivation to study
tourism.

A recurrent theme identified across the participants was an interest
in travelling:

I love travelling, I am not interested in anything in particular.

I love meeting people from different parts of the world.

The desire for travel was the starting point for career choice that
then led to an interest in working in the industry. There almost seemed
to be a naivety in linking likes to hobbies and interests without con-
sidering capability and skills.

I am passionate about travelling. I want to do a degree to learn about
tourism and what it entails as a profession as well as a hobby.

I would like to travel and work. I like meeting new people and working in
hospitality.

Some practical benefits were also considered, including language,
convenience, and location that complemented personal interests.

I am passionate about tourism. I wanted to improve my level of English
by studying in the UK.

I am passionate about tourism. I have friends and family studying here.

These strong words of like were frequently expressed and indicative
of the participants' desires for and like of tourism. The fit with the
broader career agenda was the interest in running their own enterprise,
with many participants identifying this as an ultimate career aim:

I love travelling, enjoy meeting people;, I would like to experience dif-
ferent types of jobs. I always wanted to start my own business.

The various themes were always underpinned by this interest in
travel and people, and the choice of study was guided by interests and
hobbies.

3.2.2. Expectations from the tourism programme
While students expressed motivations for choosing to study tourism,

their expectations of the programme were less clearly defined. Although
some were able to provide a scope as to why they opted for this pro-
gramme of study, which related to a desired profession in or gaining
knowledge of the industry, others were more ambiguous, without
having a certain professional outcome in mind.

I would like to learn about tourism jobs around the world.

I love travelling, enjoy meeting people, like to experience different types
of jobs. I always wanted to start my own business.

Furthermore, their generic interest in the direction of tourism sup-
ported by their broad understanding of the various tourism industries
created vague job-related expectations:

I want to work in the airline industry.

I would like to work in events management.

Convenience, combined with an interest in working in a particular
sector, was also noted.

I am interested in working in the airline industry. I chose to come to [this
University] because of friends who are already studying here.

I want to start my own events business. I have friends studying here as
well.

3.2.3. Career ambitions immediately after graduation
Analysis of career ambitions among participants showed that the

initial divide was between students who had a set goal in mind after
graduation (whether this was a specific role, sector, or further studies)

Table 1
Emerging themes towards understanding student aspirations.

Themes Sub-themes

1. Motivation to study tourism a) Passion for travel and meeting
people

b) Linking career plans to hobbies and
interests

c) Practical benefits
2. Expectations from the tourism

programme
a) Learn about tourism jobs in

general
b) Specific interest in particular

industries
c) Interest influenced by convenience

3. Career ambitions immediately after
graduation

a) Generic tourism jobs
b) Becoming a Manager
c) Enterprise
d) Uncertainty in ambitions

4. Dream job a) Uncertain
b) Becoming a manager
c) Enterprise
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and those who were not yet certain of their future after graduation.
There was a recurring theme of wanting to work in the broader

tourism industry:

I would love to work in the tourism sector after graduation to gain more
experience, either in the UK or [my] home country.

Career ambitions included a focus on various sectors rather than job
types:

I want to work in an international events management company.

I would like to work in events management and experience running and
organising events. I would like to work for a high profile events company,
managing luxury events like Ascot.

With regard to mentions of particular jobs, “manager” was a pop-
ular choice, preferred by many students as an immediate choice after
graduation:

I want to become cabin crew [for an airline] and progress to airline
manager.

I would like to work in a hotel or a resort as general manager or in
marketing.

There was also an interest in saving money by working in any job to
ultimately start their own business.

I want to work on a cruise ship and save money to start my own business.

I would like to work in events, earn lots of money, and gain knowledge to
start [my] own business.

A significant proportion of the sample was uncertain with regard to
careers after graduation. Wanting to work in the industry appeared to
be a popular choice for many.

I would like to work in the tourism sector. I am not sure what role.

I don't know. It would be great to find a job in the industry.

Furthermore, some participants were drawn to particular industries
but were unsure about specific plans:

I am not sure yet. I want to explore different roles within tourism to
decide on a career path. I would like to pursue a tourism role not relating
to hospitality and events to be able to compare the different experiences.

I want a travel related job, not sure if for an airline or working in dif-
ferent places. [I am] also interested in adventure and sports.

The students seemed to have a relaxed attitude towards ambitions,
with some directional indicators of interest and convenience:

I don't know. I am interested in doing an MA in Tourism in Spain to
improve [my] level of Spanish. I aim to be working at the same time in
any job relevant to the industry, to gain more work experience and hope
to be able to decide on a career after achieving this.

I would like to work in [my] home country, Spain, in tourism sector, but
not sure what specific role or career path.

3.2.4. Dream job
With regard to “dream job,” three broad themes emerged from the

interviews. First, there was a significant theme of uncertainty when
asked to define their dream job.

I don't know

Not sure. Exploring options.

A second theme that appeared consistently was to become a man-
ager relevant to jobs they had identified in their career ambitions im-
mediately after graduation.

I want to work in Dubai for a few years in a five star hotel and work as a

manager in a hotel chain that allows travel.

I would really like to work as a senior manager of airline and progress as
much as possible.

The third and most common theme was the ultimate ambition of
owning their own business.

I would ultimately like to move to Australia and start my own coffee
chain.

I want to be an International events manager, wedding planner.
Eventually would want to start my events planning business.

This interest in enterprise appeared to be influenced by flexibility in
work and combining work with leisure:

I want to work around the world in small eco-friendly businesses. I don't
want to earn a lot but to have fun. I would love to open a diving company
in the Maldives.

I would love to become a travel writer and food critic as well as [run my]
own travel company.

To better understand students' career aspirations, a concept that by
default evokes elements of ambition and dreams, the answers related to
“career ambitions after graduation” are analysed in parallel with those
related to the “dream job.” Students who expressed both a career as-
piration after graduation and an ideal job had clearer ideas about
specific job types both immediately after graduation and in the future.

I would like to work for an airline either in the airport or in flight crew
[immediately after graduation]. [My dream job is] to be an Airline
manager or hotel manager in the Middle East.

I plan to stay in London after graduating in the current position until a
better position becomes available. I am considering doing an internship in
the hospitality sector for the work experience in a management role, ei-
ther for the summer of after graduating. [My dream job] would be a
management role in the hospitality industry. I would also love to work on
a cruise ship.

The students who were uncertain about their career ambitions or
dream jobs recognised their lack of experience and understanding of the
opportunities and aimed to discover their passions by exploring various
options

Not sure yet. After graduation, I want to explore different roles within
tourism to decide on a career path. I would like to pursue a tourism role
not relating to hospitality and events to be able to compare the different
experiences. At present, I am not sure what my dream job is. I am ex-
ploring options.

I don't know. I am interested in doing an MA in Tourism in Spain to
improve [my] level of Spanish. I aim to be working at the same time in
any job relevant to the industry, to gain more work experience and hope
to be able to decide on a career after achieving this. I don't know what
would be [my] dream job.

I would like to work in [my] home country, Spain, in tourism sector, but
not sure what specific role or career path. Regarding my dream job, I
don't know.

Upon discussing their career aspirations, students were asked how
they could prepare to attain their dream jobs, other than joining the
programme. They identified generic professional skills, gaining industry
experience, ability to speak multiple languages, and networking and
having contacts within the industry. In addition, students referred to
support systems especially for starting their own businesses, including
the development of financial and business management skills and ac-
cess to funds. Of note, no one identified knowledge content as a key
source of support.
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3.2.5. Perceived support and barriers
In preparing to attain their dream job, students were asked to

identify sources of help, the nature of support required, and the po-
tential key challenges perceived. To answer, students considered
myriad players who could have an impact on their career aspirations
and help them attain their dream job. For example, a repetitive theme
of self-support emerged in the analysis, regardless of having an im-
mediate career aspiration or a future dream job:

Myself, bank and the university, by providing courses in running a
business and tourism.

I am self-driven. Working hard and having access to information.

Students also identified the university, employers, and banks as
additional support beyond themselves:

Myself by getting work experience, employers by offering a job in their
hotels, career office by providing help with CV and interview.

Importantly, many students did not know the type of support they
required to achieve their aspirations. Among others, job-related ex-
perience and professional skills were again indicated as support toward
achieving their dream jobs, with little mention of subject-specific
knowledge. For example:

Get help with securing a placement, have relevant work experience on
CV.

I want access to job opportunities, knowledge of where and when to
apply, knowledge on the topic of tourism sustainability

Knowledge on different businesses in the field. Networking opportunities,
job vacancies details. Career fairs and advice from businesses on how to
achieve entry into this sector.

I would like information on job openings, help with CV and interviews.

Having knowledge of vacancies, the best time to apply for a job, help with
CV and job searching.

The barriers students perceived as inhibiting them from achieving
their career aspirations are the lack of personal and professional factors.
These barriers fit broadly into three subthemes. First, a lack of job
searching knowledge, not knowing where to look for jobs, and little
understanding of the scope of job opportunities available in tourism
were considered significant obstacles:

Lack of knowledge, no relevant work experience, I don't know how to
apply for the jobs I want.

I don't know where to start looking for a job.

Second, a lack of work experience was emphasised by many parti-
cipants, who perceived it as a key weakness in a competitive environ-
ment:

I applied for cabin crew positions three times and not heard back. There
is too much competition in the industry.

Not having any work experience in management and seeing that many
other students are doing internships and will graduate with some relevant
experience.

Third, the participants perceived time and monetary constraints as
frustrating and impeding skills development:

Many internships are unpaid and require full time applicants. The cost
required to finish such an internship are unrealistic for students who need
to support themselves.

I don't know where to start looking for a job. Don't have time, I am
studying and working full time.

4. Discussion

As the findings reveal, the students' goals are to choose a profes-
sional degree in a field that intersects with their hobbies and personal
interests. In particular, vocational studies are quite often driven by
career objectives that help fulfil a psychological need influenced by
intrinsic desires rather than competences as recognised by SDT. The
role of the facilitator in supporting and sustaining these desires be-
comes invaluable, especially given the hint of the “lack of capability to
aspire” (Appadurai, 2004), as students are persuaded more by personal
interests than by the wealth and diversity of tourism employment op-
portunities available. Expectations and awareness of opportunities of-
fered by the programme are limited and demonstrated by the un-
certainty of programme potential. Given that the participants are
second-year students who have embarked on specific career pathways
(by choosing optional modules and placements), a lack of clear un-
derstanding of the programme scope is limiting their career choices.
Their social cognition is reliant on a bounded environmental construct
of perceived traditional tourism job opportunities, leading to possible
non-optimal functioning and frustrating the development process. Cir-
cumscription here is influenced by a lack of understanding of the wider
opportunities available and unintentional compromises. Students
choosing a vocational tourism programme had no defined professional
goals in mind, were either uncertain about their career aspirations or
had unrealistic ambitions. The findings corroborate notions of aspira-
tions as motivations and desires towards something that is a perceived
improvement over the current situation (Conradie & Robeyns, 2013;
Daniel et al., 2017). Confidence of wanting to work in the tourism in-
dustry co-existed with ambivalence regarding specific job roles and
means of achieving them. The influence of uncertainty appears to act as
a barrier to the development and maintenance of aspirations and has an
immediate impact on appreciation of choices and progressive unin-
tended circumscription over time. Consequently, supporting the capa-
city to aspire within the tourism programme by providing more choices
within curriculum and addressing the uncertainty issues are re-
commended. Unrealistic aspirations seem to go beyond the idea of
needs and expectations, incorporating elements of ambitions and
dreams. Marjoribanks (1998) defines unrealistic aspirations as idealistic
values that do not necessarily reflect specific socio-economic realities
but are equally relevant in determining future mobility.

There is an emerging distinction between students with clear goals
and those without, with a running theme of uncertainty across im-
mediate and long-term goals and in perceptions of support and barriers.
There is also a strong preference for enterprise, with many students
identifying it as the ultimate ambition, and although the underlying
aspect of remuneration associated to enterprise has not been explicitly
expressed by students, further research is recommended to explore the
connection between the two. However, too often tourism programmes
focus on mechanistic learning, with little support for or focus on the
enterprise (Ahmad, 2015; Daniel et al., 2017). According to Jamal,
Taillon, and Dredge (2011), tourism education needs to find ways to
balance vocational skills and liberal thinking to promote deep learning.
The responses also suggest putting emphasis on aspects of well-being
and new horizons, something that mirrors the changing meaning of
work and life and the increasing popularity of the “portfolio” career,
though further research is necessary here. While recognising the
changing attitudes of Generation Y towards work–life balance, parti-
cularly within the hospitality context, Baum et al. (2016) call for ad-
ditional research on the topic with regard to specific facets of organi-
sational behaviour.

In addition to uncertainty and lack of knowledge, concealing or
supressing aspirations could lead to an inability to express a plan, a
dream job, or even a set career ambition or interest. The discrepancy
between current entry-level positions and high aspirations that pose
financial and managerial challenges is consistent with aspirations being
able to determine future mobility. At the same time, the theory of
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circumscription, which uses psychological and non-psychological ap-
proaches to provide a more detailed understanding of the process of the
development and sustenance of career aspirations for the working poor,
may also explain why students who work in low-paid jobs within hos-
pitality aspire to higher positions within the same industry and com-
pletely eliminate other roles in the industry, which they may perceive
as incompatible with their developing self-concept or unachievable for
people like them.

Tourism-specific knowledge skills were not perceived as critical to
achieving career aspirations, with most students identifying profes-
sional and human capital skills as central. Previous research has iden-
tified the value and content of tourism education to the industry (Hsu,
2018), but its relevance to tourism students needs further investigation.
The recurring theme that emerged in analysis, regardless of whether
students had a career aspiration or not, was that they saw themselves as
the answer to who could help them achieve their ambition, whether this
was gaining work experience, acquiring new skillsets and knowledge,
or learning a new language. Uncertainty was recognised by the students
themselves and is demonstrated by their frustrations with their lack of
knowledge, skills, and work experience.

Although this cross-sectional study focussing on a small second year
tourism cohort has the apparent limitations of variability in applica-
tions, aspirations and experiences, it contributes by adding on to the
discussions on a topic that is currently being debated by academic in-
stitutions and policy makers as they consider the role, make up and
relevance of tourism education. The study reveals the need to ap-
preciate the dynamic nature of aspirations and to consider the roles of
both uncertainty and capacity in determining it. Moving forward, it
would be useful for research to explore the impacts of suitable inter-
ventions as recognised by this group and their likely effect on aspira-
tions.

5. Conclusions

The anthropologist Appadurai (2004, as discussed in Conradie &
Robeyns, 2013) suggests that the poor and marginalised must be taught
to aspire. He advises that this should be done within the capability
approach, so that specific focus on the aspirations of the poor can un-
lock the door to increased potential and capabilities. This tactic can
have relevance for the tourism vocational cohort, in which students
often default into the course or choose it as the last academic option
and thus are perceived to be marginalised in an academic sense. The
findings here strongly support this notion of a lack of appreciation of
the wider opportunities available in tourism employment, with a need
for intervention in the first year, by teaching to aspire and providing the
students with a wealth of current and dynamic tourism employment
opportunities as well as tangible opportunities for placement and in-
ternships to gain experience and create awareness of career structure.
The naive and simplistic understanding of the industry and opportu-
nities demonstrates the existence of a bounded rationality approach
that disadvantages future ambitions and growth opportunities. Hsu
(2018) argues for a radical transformation of tourism education across
the learning content, pedagogy, and learning environment. As Lugosi
and Jameson (2017) contend, the role of education should go beyond a
simplistic focus on employability towards developing rounded re-
flective practitioners who can enrich wider society. There is recognition
of increasing pressure for academic studies of tourism to demonstrate
their wider relevance to businesses and societies as they generate new
knowledge (Filep, Albrecht, Lee, & Coetzee, 2018). If education wants
to keep up with the dynamics of industry and technology, an overhaul
of attitudes and approaches is required to suit the requirements in en-
terprise, innovation, change and crises management, social media and
data management, robotics, and people management, all crucial to the
survival of tourism education. New research is needed to revisit and
reinvigorate the well-trodden paths of tourism education. Moreover,
addressing the profile and image of tourism education by working

towards attracting students interested in tourism education and em-
ployment (Mei, 2017) and focussing on outreach programmes at school
level to give a taste of what tourism education is becomes more im-
perative for tourism education in its quest to provide value, as it
competes for students in an increasingly market-oriented environment
in which student consumers consider it just one among myriad options.

Although tourism education appeals to those in marginalised cir-
cumstances constricted by uncertainty and capacity, as we move to
service-reliant creative economies, its potential to influence the em-
ployment narrative by empowering the ordinary worker is immense.
The significance of career aspirations for students, organisations, oc-
cupations, and policy makers has received a great deal of attention,
with focus on both high and low career aspirations, their link to
achievement, and attainments or lack thereof in later life (Schoon &
Polek, 2011). However, as Gutman and Schoon (2012) observe, there is
little focus on students who express uncertainty about career aspira-
tions. Empirical evidence clearly shows the existence of a significant
proportion of students displaying uncertainties about their aspirations
(Croll, Attwood, Fuller, & Last, 2008; Gutman, Schoon, & Sabates,
2011), which leads to lower scores, lesser likelihood of completing
further education (Croll, 2009), and higher levels of unemployment
(Yates, Harris, Sabates, & Staff, 2011) or comparatively lower wages.
This cohort also mirrors previous research. Whether it is the lack of
knowledge or a willingness to share personal dreams and plans, it is
imperative to find meaningful ways to support all students in achieving
their career aspirations. Consistent support of their studies, as identified
by the students themselves, will only be successful if the students are
introduced to the ever-changing world of opportunities available to
them. The employment agenda should become integral to modules and
assessments rather than remain as a supportive service. This paper has
attempted to understand a concept for a particular cohort. In the pro-
cess, it has identified some wider issues that affect tourism education
and all its stakeholders. The relationship between academia and stu-
dents has never been more relevant as students around the world
question the role and relevance of university education and its value for
life.

6. Qualitative research method details for the study

Research was conducted during the course of a weeklong field trip
taken by a group of second-year students from a class of 109 students
involved in an UG degree in International Tourism Management.
Students were informed about the nature and purpose of the study
before the start of the trip, and 23 students who were willing to par-
ticipate were interviewed at various times during the field trip. The
field trip involved long journeys and free time after daily activities that
allowed for one-to-one interviews, in a relaxed and leisurely atmo-
sphere. The average duration of the interview was between 60 and
90min.

The particular group was chosen mainly for reasons of convenience,
as the researchers were members of the party going on the trip. In
addition, as second-year students, they had a relatively longer amount
of time and experience with their programme and logically a greater
awareness of employment opportunities through internship and place-
ment experiences. They were also relevant as a group, as the findings
would allow for support and intervention to be developed to assist them
with their aspirations as they moved into their final year. Participants
were interviewed using structured one-to-one interviews over the
course of the week. The interview was guided by the research objectives
that was developed from existing research.

Inductive thematic analysis was used to analyse the data. Initially,
the two researchers transcribed the interviews verbatim, to be read
independently and reflected on. Both authors then analysed the tran-
scripts individually in a systematic manner to explore common themes.
Multiple coding was carried out separately on the interview transcripts
by the researchers, who then met to discuss and refine the generated
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codes and agree on a common framework. The coded data were sub-
sequently discussed and refined into 10 candidate themes. The themes
were further refined into five main themes with some having relevant
sub-themes. The final stage involved the selection of compelling, re-
levant extracts. Although thematic analyses aim for a systematic ap-
proach, flexibility in the process was adapted, with an emphasis on
capturing what was important to the overall research agenda, rather
than a simplistic quantifiable analysis. The ultimate goal was to both
appreciate the prevalent themes and identify those that provided pro-
found insights into student aspirations.

Acknowledgements

Middlesex University Research Facilitation Funding, an internal
funding for small research was the source of funding for the research

Appendix A. Supplementary data

Supplementary data to this article can be found online at https://
doi.org/10.1016/j.jhtm.2019.02.003.

References

Ahmad, S. Z. (2015). Entrepreneurship education in tourism and hospitality programs.
Journal of Hospitality and Tourism Education, 27, 20–29. https://doi.org/10.1080/
10963758.2014.998764.

Airey, D., Tribe, J., Benckendorff, P., & Honggen (2015). The managerial gaze: The long
tail of tourism education and research. Journal of Travel Research, 54(2), 139–151.
https://doi.org/10.1177/0047287514522877 March.

Airey, D., Tribe, J., Benckendorff, P., & Xiao, H. (2014). The managerial gaze: The long
tail of tourism education and research. Journal of Travel Research, 54, 139–151.
https://doi.org/10.1177/0047287514522877.

Appadurai, A. (2004). The capacity to aspire: culture and the terms of recognition. In V.
Rao, & M. Walton (Eds.). Culture and Public Action (pp. 59–84). Stanford: Stanford
University Press.

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory.
Englewood Cliffs, NJ: Prentice Hall.

Barron, P., & Knight, J. (2017). Aspirations and progression of event management
graduates: A study of career development. Journal of Hospitality and Tourism
Management, 30, 29–38. https://doi.org/10.1016/j.jhtm.2017.01.005.

Baum, T. (2015). Human resources in tourism: Still waiting for change? A 2015 reprise.
Tourism Management, 50, 204–212. https://doi.org/10.1016/j.tourman.2015.02.001.

Baum, T. (2018). Changing employment dynamics within the creative city: Exploring the
role of ‘ordinary people’ within the changing city landscape. Economic and Industrial
Democracy, 1, 21. https://doi.org/10.1177/0143831X17748371.

Baum, T., Cheung, C., Kong, H., Kralj, A., Mooney, S., Nguyễn Thị Thanh, H., et al.
(2016). Sustainability and the tourism and hospitality workforce: A thematic ana-
lysis. Sustainability, 8. 809–809 https://doi.org/10.3390/su8080809.

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research
in Psychology, 3, 77–101. https://doi/abs/10.1191/1478088706qp063oa.

Bynner, J. (2001). British youth transitions in comparative perspective. Journal of Youth
Studies, 4, 5–23. https://doi.org/10.1080/13676260120028529.

Cabrera, A. F., Weerts, D. J., & Zulick, B. J. (2005). Making an impact with alumni sur-
veys. New Directions for Institutional Research, 126, 5–17.

Ciolanel, C. (2017). Undergraduate programme validation. Unpublished internal document.
Middlesex University.

Conradie, I., & Robeyns, I. (2013). Aspirations and human development interventions.
Journal of Human Development and Capabilities, 14, 559–580. https://doi.org/10.
1080/19452829.2013.827637.

Costa, C., Breda, Z., Malek, A., & Durao, M. (2013). Employment situation of tourism
graduates working in and outside the tourism sector. The GSTF Journal on Business
Review, 3, 141–146.

Creed, A., & Patton, W. (2004). The development and validation of a short form of the
career development inventory. Australian Journal of Guidance and Counselling, 14,
125–138. https://doi.org/10.1017/S1037291100002442.

Creed, P. A., Wong, O. Y., & Hood, M. (2009). Career decision-making, career barriers and
occupational aspirations in Chinese adolescents. International Journal for Educational
and Vocational Guidance, 6, 47–63. https://DOI:10.1007/s10775-009-9165-0.

Croll, P. (2009). Educational participation post-16: A longitudinal analysis of intentions
and outcomes. British Journal of Educational Studies, 57, 400–416. https://DOI:10.
1111/j.1467-8527.2009.00445.x.

Croll, P., Attwood, G., Fuller, C., & Last, K. (2008). The structure and implications of
children's attitudes to school. British Journal of Educational Studies, 56, 382–399.
https://www.jstor.org/stable/20479619.

Daniel, A. D., Costa, R. A., Pita, M., & Costa, C. (2017). Tourism Education: What about
entrepreneurial skills? Journal of Hospitality and Tourism Management, 30, 65–72.
https://doi.org/10.1016/j.jhtm.2017.01.002.

Deci, E. L., & Ryan, R. M. (1985). Self-determination. New York, NY: Wiley.
Doherty, L., Guerrier, Y., Jamieson, S., Lashley, C., & Lockwood, A. (2001). Getting ahead:

graduate careers in hospitality management. London, UK: CHME/HEFCE.
Domene, J. F., Socholotiuk, K. D., & Woitowicz, L. A. (2011). Academic motivation in

post-secondary students: Effects of career outcome expectations and type of aspira-
tion. Canadian Journal of Education, 34, 99–127.

Evans, J. (1993). Tourism graduates: A case of over-production. Tourism Management,
14(4), 243–246. https://doi.org/10.1016/0261-5177(93)90058-S.

Filep, S., Albrecht, J. N., Lee, C., & Coetzee, W. (2018). Editorial: Special issue on
CAUTHE 2017 conference: Time for big ideas? Re-thinking the field for tomorrow.
Journal of Hospitality and Tourism Management, 38, 159–160. https://doi.org/10.
1016/j.jhtm.2018.04.003 Available online 11 May 2018.

Fouad, N. A., & Guillen, A. (2006). Outcome expectations: Looking to the past and po-
tential future. Journal of Career Assessment, 14, 130–142. https://doi.org/10.1177/
1069072705281370.

Getz, D. (1994). Students' work experiences, perceptions and attitudes towards careers in
hospitality and tourism: a longitudinal case study in Spey Valley, Scotland.
International Journal of Hospitality Management, 13, 25–37. https://doi.org/10.1016/
0278-4319(94)90057-4.

Gottfredson, L. S. (2002). Gottfredson's theory of circumscription, compromise and self-
creation. In D. Brown (Ed.). Career choice and development (pp. 85–148). San
Francisco: Jossey-Bass.

Gottfredson, L. S., & Lapan, R. T. (1997). Assessing gender-based circumscription of oc-
cupational aspirations. Journal of Career Assessment, 5, 419–441. https://doi.org/10.
1177/106907279700500404.

Gutman, L. M., & Schoon, I. (2012). Correlates and consequences of uncertainty in career
aspirations: Gender differences among adolescents in England. Journal of Vocational
Behavior, 80, 608–618. https://doi.org/10.1016/j.jvb.2012.02.002.

Gutman, L. M., Schoon, I., & Sabates, R. (2011). Uncertain aspirations for continuing in
education: Antecedents and associated outcomes. Developmental Psychology, 48,
171–178. https://doi:10.1037/a0026547.

Hardie, J. H. (2015). Women's Work? Predictors of Young Men's Aspirations for Entering
Traditionally Female-dominated Occupations. Sex Roles, 72, 349–362.

Hart, C. S. (2004). A Study of Students' Aspirations and Needs in Relation to Aim Higher
Widening Participation PolicyMPhil thesis. University of Cambridge.

Hart, C. S. (2012). Aspirations, Education & Social Justice—Applying Sen & Bourdieu.
London: Bloomsbury.

Hart, C. S. (2016). How Do Aspirations Matter? Journal of Human Development and
Capabilities, 17, 324–341. https://doi.org/10.1080/19452829.2016.1199540.

Hjalager, A. M., & Andersen, M. (2001). Tourism employment: contingent work or pro-
fessional career? Employee Relations, 23, 115–129.

Hobsons (2012). The Good Universities Guide to Universities, TAFEs and Higher Education
Providers. accessed throughout November 2018 http://www.gooduni-guide.com.au/.

Howell, F. M., Frese, W., & Sollie, C. R. (1977). Ginzberg's theory of occupational choice:
A reanalysis of increasing realism. Journal of Vocational Behavior, 11, 332–346.
https://doi.org/10.1016/0001-8791(77)90029-X.

Howell, F. M., Frese, W., & Sollie, C. R. (1984). The measurement of perceived oppor-
tunity for occupational attainment. Journal of Vocational Behavior, 25, 325–346.
https://doi.org/10.1016/0001-8791(84)90055-1.

Hsu, L. (2018). Tourism education on and beyond the horizon. Tourism Management
Perspectives, 25, 181–183. https://doi.org/10.1016/j.tmp.2017.11.022.

Jamal, T., Taillon, J., & Dredge, D. (2011). Sustainable tourism pedagogy and academic-
community collaboration: A progressive service-learning approach. Tourism and
Hospitality Research, 11, 133–147. https://doi.org/10.1057/thr.2011.3.

Jenkins, A. K. (2001). Making a career of it? Hospitality students' future perspectives: an
Anglo-Dutch study. International Journal of Contemporary Hospitality Management, 13,
13–20. https://doi.org/10.1108/09596110110365599.

Johns, N., & McKechnie, M. (1995). Career demands and learning perceptions of hotel
and catering graduates—ten years on. International Journal of Contemporary
Hospitality Management, 7, 9–12.

Kim, H., & Jeong, M. (2018). Research on hospitality and tourism education: Now and
future. Tourism Management Perspectives, 25, 119–122. https://doi.org/10.1016/j.
tmp.2017.11.025.

Kusluvan, S., & Kusluvan, Z. (2000). Perceptions and attitudes of undergraduate tourism
students towards working in the tourism industry in Turkey. Tourism Management, 21,
251–269. https://DOI:10.1016/S0261-5177(99)00057-6.

Lent, R. W., Brown, S. D., & Hackett, G. (1994). Towards a unifying social cognitive
theory of career and academic interest, choice and performance. Journal of Vocational
Behavior, 45, 79–122. https://doi.org/10.1006/jvbe.1994.1027.

Lokan, J. (1984). Career development inventory Australia. Hawthorn, Vic: Australian
Council for Educational Research.

Looft, W. R. (1971). Sex differences in the expression of vocational aspirations by ele-
mentary school children. Developmental Psychology, 5, 366–372.

Lugosi, P., & Jameson, S. (2017). Challenges in hospitality management education:
Perspectives from the United Kingdom. Journal of Hospitality and Tourism
Management, 31, 163–172. https://doi.org/10.1016/j.jhtm.2016.12.001.

Marjoribanks, K. (1998). Family background, social and academic capital and adoles-
cents' aspirations: A mediational analysis. Social Psychology of Education, 2, 177–197.

Mei, X. Y. (2017). Gaps in tourism education and workforce needs: attracting and edu-
cating the right people. Current Issues in Tourism. https://doi.org/10.1080/13683500.
2017.1402870.

Newburry, W., Belkin, L. Y., & Ansari, P. (2008). Perceived career opportunities from
globalization: globalization capabilities and attitudes towards women in Iran and the
US. Journal of International Business Studies, 39, 814–832. https://Doi.10.1057/
palgrave.jibs.8400335.

Newton, P., Cabot, L., Wilson, N. H. F., & Galagher, J. E. (2011). The graduate entry
generation: a qualitative study exploring the factors influencing the career expecta-
tions and aspirations of a graduating cohort of graduate entry dental students in one

S. Ramakrishnan and C. Macaveiu Journal of Hospitality and Tourism Management 39 (2019) 40–48

47

https://doi.org/10.1016/j.jhtm.2019.02.003
https://doi.org/10.1016/j.jhtm.2019.02.003
https://doi.org/10.1080/10963758.2014.998764
https://doi.org/10.1080/10963758.2014.998764
https://doi.org/10.1177/0047287514522877
https://doi.org/10.1177/0047287514522877
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref3
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref3
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref3
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref4
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref4
https://doi.org/10.1016/j.jhtm.2017.01.005
https://doi.org/10.1016/j.tourman.2015.02.001
https://doi.org/10.1177/0143831X17748371
https://doi.org/10.3390/su8080809
https://doi/abs/10.1191/1478088706qp063oa
https://doi.org/10.1080/13676260120028529
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref11
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref11
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref12
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref12
https://doi.org/10.1080/19452829.2013.827637
https://doi.org/10.1080/19452829.2013.827637
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref14
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref14
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref14
https://doi.org/10.1017/S1037291100002442
https://DOI:10.1007/s10775-009-9165-0
https://DOI:10.1111/j.1467-8527.2009.00445.x
https://DOI:10.1111/j.1467-8527.2009.00445.x
https://www.jstor.org/stable/20479619
https://doi.org/10.1016/j.jhtm.2017.01.002
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref20
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref21
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref21
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref22
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref22
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref22
https://doi.org/10.1016/0261-5177(93)90058-S
https://doi.org/10.1016/j.jhtm.2018.04.003
https://doi.org/10.1016/j.jhtm.2018.04.003
https://doi.org/10.1177/1069072705281370
https://doi.org/10.1177/1069072705281370
https://doi.org/10.1016/0278-4319(94)90057-4
https://doi.org/10.1016/0278-4319(94)90057-4
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref26
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref26
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref26
https://doi.org/10.1177/106907279700500404
https://doi.org/10.1177/106907279700500404
https://doi.org/10.1016/j.jvb.2012.02.002
https://doi:10.1037/a0026547
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref31
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref31
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref32
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref32
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref33
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref33
https://doi.org/10.1080/19452829.2016.1199540
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref35
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref35
http://www.gooduni-guide.com.au/
https://doi.org/10.1016/0001-8791(77)90029-X
https://doi.org/10.1016/0001-8791(84)90055-1
https://doi.org/10.1016/j.tmp.2017.11.022
https://doi.org/10.1057/thr.2011.3
https://doi.org/10.1108/09596110110365599
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref42
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref42
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref42
https://doi.org/10.1016/j.tmp.2017.11.025
https://doi.org/10.1016/j.tmp.2017.11.025
https://DOI:10.1016/S0261-5177(99)00057-6
https://doi.org/10.1006/jvbe.1994.1027
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref46
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref46
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref47
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref47
https://doi.org/10.1016/j.jhtm.2016.12.001
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref49
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref49
https://doi.org/10.1080/13683500.2017.1402870
https://doi.org/10.1080/13683500.2017.1402870
https://Doi.10.1057/palgrave.jibs.8400335
https://Doi.10.1057/palgrave.jibs.8400335


London institution. BMC Oral Health, 11–25. https://doi.org/10.1186/1472-6831-
11-25.

Niemiec, C., & Ryan, R. M. (2009). Autonomy, competence, and relatedness in the
classroom. Applying self-determination theory to educational practice. Theory and
Research in Education, 7, 133–144. https://doi.10.1177/1477878509104318.

Prize, L. (1994). Poor personnel practice in the hotel and catering industry: does it
matter? Human Resource Management Journal, 4, 44–62. https://doi.org/10.1111/j.
1748-8583.1994.tb00351.x.

Purcell, K., & Quinn, J. (1996). Exploring the education-employment equation in hospi-
tality management. International Journal of Hospitality Management, 15, 51–68.
https://doi.org/10.1016/0278-4319(96)00002-3.

Ray, D. (2002). Aspirations, Poverty and Economic Change. New York University and
Instituto de Analisis Economico (CSIC).

Richardson, S. (2009). Undergraduates' perceptions of tourism and hospitality as a career
choice. International Journal of Hospitality Management, 28, 382–388. https://doi.org/
10.1016/j.ijhm.2008.10.006.

Riley, M., Ladkin, A., & Szivas, E. (2002). Tourism Employment: Analysis and Planning.
Sydney: Australia: Channel View Publications.

Rojewski, J. W. (2005). Occupational aspirations: Constructs, meanings, and application.
In S. D. Brown, & R. W. Lent (Eds.). Career development and counseling: Putting theory
and research to work (pp. 131–154). Hoboken, NJ: Wiley.

Ross, G. F. (1992). Tourism and hospitality industry job-attainment beliefs and work
values among Australian school leavers. International Journal of Hospitality
Management, 11, 319–330. https://doi.org/10.1016/0278-4319(92)90049-2.

Ross, G. F. (1994). What do Australian school leavers want of the industry? Tourism
Management, 15, 62–66. https://doi.org/10.1016/0261-5177(94)90028-0.

Scandone, B. (2018). Re-thinking aspirations through habitus and capital: The experi-
ences of British-born Bangladeshi women in higher education. Ethnicities, 1–23.
https://doi.org/10.1177/1468796818777541.

Schoon, I., & Polek, E. (2011). Teenage career aspirations and adult career attainment:
The role of gender, social background and general cognitive ability. International
Journal of Behavioral Development, 35, 210–217. https://doi.org/10.1177/
0165025411398183.

Sharif, M. (1991). Poverty and the forward-falling labor supply function: A microeconomic
analysis. 19, World Development1075–1093. https://doi.org/10.1016/0305-750X
(91)90126-3.

Sibson, R. (2011). Career choice perceptions of undergraduate event, sport and recreation
students: An Australian case study. Journal of Hospitality, Leisure, Sport & Tourism
Education, 10, 50–60. https://doi.org/10.3794/johlste.102.371.

Skinner, E. A., Kindermann, T. A., & Furrer, C. J. (2009). A Motivational Perspective on
Engagement and Disaffection Conceptualization and Assessment of Children's
Behavioral and Emotional Participation in Academic Activities in the Classroom.
Educational and Psychological Measurement, 69, 493–525. https://doi.org/10.1177/
0013164408323233.

Smith, W. J., Butler-Kisber, L., LaRocque, L., Portelli, J., Shields, C., Sturge Sparkes, C.,
et al. (2001). Student engagement in learning and school life: national project
reportMontreal: Ed-Lex, Faculty of Law, McGill University.

Spohrer, K. (2011). Deconstructing ‘aspiration’: UK policy debates and European policy
trends. European Educational Research Journal, 10, 53–63.

Stansbie, P., & Nash, R. (2016). Customizing internship experiences by emphasis Area:
The key to increased satisfaction and motivation in hospitality and tourism man-
agement students. Journal of Hospitality and Tourism Education, 28, 71–84. https://
doi.org/10.1080/10963758.2016.1163495.

Stone, M. J., Padron, T. C., Wray, M. L., LaLopa, J. M., & Olson, E. D. (2017). Career
desires and expectations of event management students. Journal of Hospitality and
Tourism Management, 32, 45–53. https://doi.org/10.1016/j.jhtm.2017.04.005.

Thozhur, S., Riley, M., & Szivas, E. (2007). Do the poor wake up quickly? A study of low

pay and muted horizons. Service Industries Journal, 27, 139–150.
Tribe, J. (2006). The truth about tourism. Annals of Tourism Research, 33, 360–381.

https://doi.org/10.1080/016502598384487.
Vondracek, F. W. (1998). Career development: A lifespan perspective. International

Journal of Behavioral Development, 22, 1–6. https://doi.org/10.1080/
016502598384487.

Vondracek, F. W., Lerner, R. M., & Schulenberg, J. E. (1986). Career development: A life-
span developmental approach. Hillsdale, NJ: Erlbaum. https://doi.org/10.1080/
016502598384487.

Walmsley, A. (2009). ATHE Report on Tourism in Higher Education in the UK 2009London:
Association for Teachers in Higher Education.

Wang, M. T., & Peck, S. C. (2013). Adolescent educational success and mental health vary
across school engagement profiles. Developmental Psychology, 49, 1266–1276. https://
doi.org/10.1037/a0030028.

Watson, C. M., Quatman, T., & Edler, E. (2002). Career aspirations of adolescent girls:
Effects of achievement level, grade, and single-sex school environment. Sex Roles, 46,
323–335.

Xiang, Y. M. (2017). Gaps in tourism education and workforce needs: Attracting and
educating the right people. Current Issues in Tourism, 1–5. https://doi.org/10.1080/
13683500.2017.1402870 18 November.

Yates, S., Harris, A., Sabates, R., & Staff, J. (2011). Early occupational aspirations and
fractured transitions: A study of entry into ‘NEET’ status in the UK. Journal of Social
Policy, 40, 513–534. https://doi.org/10.1017/S0047279410000656.

Dr Sumeetra Ramakrishnan (nee Thozhur) is a Senior
Lecturer in Tourism and Hospitality Management at
Middlesex University. Her research interests are in the field
of tourism and hospitality HRM and education, with spe-
cific focus on employment perceptions and work aspira-
tions, in relation to low pay, gender and ethnicity, parti-
cularly with regards to barrier perceptions to career
progression. Her work has been published in various jour-
nals including Economic and Industrial Democracy, Journal
of Services Research, Journal of Managerial Psychology and
Service Industries Journal.

Claudia Macaveiu is a Graduate Academic Assistant in the
Marketing Branding and Tourism Department at Middlesex
University. Claudia holds an MA in International Tourism
and Hospitality Management at Middlesex University and is
studying for a PhD at Oxford Brookes University. Her re-
search interests are in the field of Tourism and Events,
particularly in topics relating to destination management,
place image and events management, as well as a strong
interest in researching tourism student motivation and ca-
reer aspirations.

S. Ramakrishnan and C. Macaveiu Journal of Hospitality and Tourism Management 39 (2019) 40–48

48

https://doi.org/10.1186/1472-6831-11-25
https://doi.org/10.1186/1472-6831-11-25
https://doi.10.1177/1477878509104318
https://doi.org/10.1111/j.1748-8583.1994.tb00351.x
https://doi.org/10.1111/j.1748-8583.1994.tb00351.x
https://doi.org/10.1016/0278-4319(96)00002-3
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref56
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref56
https://doi.org/10.1016/j.ijhm.2008.10.006
https://doi.org/10.1016/j.ijhm.2008.10.006
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref58
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref58
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref59
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref59
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref59
https://doi.org/10.1016/0278-4319(92)90049-2
https://doi.org/10.1016/0261-5177(94)90028-0
https://doi.org/10.1177/1468796818777541
https://doi.org/10.1177/0165025411398183
https://doi.org/10.1177/0165025411398183
https://doi.org/10.1016/0305-750X(91)90126-3
https://doi.org/10.1016/0305-750X(91)90126-3
https://doi.org/10.3794/johlste.102.371
https://doi.org/10.1177/0013164408323233
https://doi.org/10.1177/0013164408323233
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref67
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref67
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref67
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref68
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref68
https://doi.org/10.1080/10963758.2016.1163495
https://doi.org/10.1080/10963758.2016.1163495
https://doi.org/10.1016/j.jhtm.2017.04.005
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref71
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref71
https://doi.org/10.1080/016502598384487
https://doi.org/10.1080/016502598384487
https://doi.org/10.1080/016502598384487
https://doi.org/10.1080/016502598384487
https://doi.org/10.1080/016502598384487
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref75
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref75
https://doi.org/10.1037/a0030028
https://doi.org/10.1037/a0030028
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref77
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref77
http://refhub.elsevier.com/S1447-6770(18)30298-5/sref77
https://doi.org/10.1080/13683500.2017.1402870
https://doi.org/10.1080/13683500.2017.1402870
https://doi.org/10.1017/S0047279410000656

	Understanding aspirations in tourism students
	Introduction
	Literature review
	The concept of aspirations
	Career aspirations
	Theories defining aspirations
	Uncertainty in career aspirations
	The capability approach

	Method
	Study design
	Research instrument
	Motivation to study tourism
	Expectations from the tourism programme
	Career ambitions immediately after graduation
	Dream job
	Perceived support and barriers


	Discussion
	Conclusions
	Qualitative research method details for the study
	Acknowledgements
	Supplementary data
	References




